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Abstract: Language teachers have long recognized the phenomenon of native language influence on the learning of a second
language. The present study attempted toinvestigate the effect of mothertongue interference in English writing essays of one
hundred and twenty (120) English Foreign learners (EFL) Preparatory year. The study identified and categorized morphological
errors according tosurface structure taxonomy. The study then presented theinfluence of mother tongue interference (MTI) in
the writing. The researcher used a comparative linguistics taxonomy model to identify the source of errors and both taxonomie s
by Dulay, Burt, & Krashen (1982). The questionnaire in this study was used to collect data support the results of the study, as
well as to identify the weak points in participants writing skills. The findings revealed a variety of (lexical and grammatic al)
errors. The majority of errors were foundto be attributed to free morpheme rather than bound morpheme. Omission errors were
more frequent than other types of errors. Furthermore, the analyses of results showed statically significanteffect between (MTI)
and students' interlingual errors. The study results include recommendations for the improvement of student's performance in

writing task/Based on results of study, some recommendations were included for improvement student's performance writing

skill.

Key Words: (L1): Arabic Language (first language) - (L2): English Language (foreign language) - (IL): Interlanguage - (MTI):
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Introduction

In the field of second language acquisition, researchers have been interested in examining the
performance of learnersin the process of second language acquisition. Thus, writing is considered as a proper
input,whichisanintricate and complex task: “itis the mostdifficult language skillto acquire” Allen & Corder
(1947). Writing is acomplexprocess even in the firstlanguage and undoubtly; itis more complicatedtowrite
inaforeignlanguage.

Asitissaid “to errishuman,”itwouldseemthatmakingerrorsisanormal learning process. One
cannotlearn withoutmakingerrors. Inthis sense, makingerrorsisseen as anintegral partoflearning, Dulay,
Burt-& Krashen (1982); Gorbet, (1979). Consequently, Second language researchers and the structuralist

tradition prior to the 1960s emphasized thatsecond language errors are a problematicphenomenon, James
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(1977); Dulay etal.(1982); Taylor (1975). Committing errors provide researchers and linguists different facts
about several issues taking place in the language acquisition process such as the fact that learners are not
passive participants in the learning process, language is rule governed, and learners employ different
strategies in languageacquisition (LA) among otherimportantaspects.

Learners commiterrors dueto many reasons. According to Brown (1994), someerrors arearesult of
interlingual interference such as interference of firstlanguage (L1). As beginning leamers have not learned
much about the second language (L2) yet they assume that “it operates like the native language,” Brown
(1994). Therefore, ESL / EFL writing may contain many errors. Some of these errors are systematic,
grammatical, and lexical or discourseaspects. However, many teachers neglect the problemoflearners' native
language interferencein written English. Therefore, itisimportantto consider(L1) interference as a major

factorin (ESL /EFL) writingerrors.

Statement of the Problem

Learning to write appropriately in English is nota simple task particularly to non-native learners.
English foreign language learners spend alotoftime and effortto acquirelanguagethatincludes writingin a
foreign orsecond language. In theirattemptto master the writing skill, leamers inevitably make errors. One of
the major difficulties withwritingin English is in the linguistic structure of th e language, which hasbeen found
to be amajor cause of writingerrors. (Phillips,Perly,Fakhri,Obenauf, Patricia, William, Scott (2001).

The researcher who is also a teacher diagnosed and analyzed learners’ writing and found several
misuses of vocabulary and grammatical structures of the target language. For instance, subject omission,
direct translation, failure to use simple pasttense, and use of pronouns represent some of the difficulties
learners' experienced. Forexample, Arabic Language interference with the learners'foreignlanguage outputin
writing, reducing their writing effectiveness. Therefore, the researcher intends to conduct this research to

show the influence of (MTI) through students' writings and then classify the learners' errors production.

Aims of the Study

The objective of this study is to investigate, analyze and categorize lexical and grammatical errors (in
the writing of first-year female learnersin basic English coursein preparatory year at Al- Baha University). The
study aims to analyze differenttypes of morphological errors in orderto reveal interlingualerrors caused by
(L1) interference in learners' (L2) writing. The researcher who is also a teacher diagnosed and analyzed
learners' writingand foundseveral misusesofvocabulary and grammatical structures of the targetlanguage.
For instance, subject omission, direct translation, failure to use simple past tense, and use of pronouns

represent some of the difficulties learners’ experienced. For example, first |anguage interference with the
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learners' foreignlanguage outputin writing, reducing their writing effectiveness. Therefore, the researcher
decided to conductthis research to show the influence of Mother Tongue Interferencein learning Englishas a

foreignlanguage in SaudiArabiaand reveal the interlingual errorsin learners' writing.

Significance of the Study

The findings of this study would serve as a database for the general language departments,
specifically the English Language departments to illustrate writing difficulties caused by first language
interference in(L2 )writing in order to provide possible solutions. It would be useful for English Forging
Language teachersto consider the issues of firstlanguage interference in learners'writing and enable more

effective methods of dealing with errors.

Research Questions
The study attempted to find answersto the following questions:
- Whattype of morphological errors dofirstyear female students learningEnglish as a foreign
language atAl-Baha Universitycommit?
- Whicherrorsare ascribed more to developmental orinterlingual sources?

- Whatis the mosteffective factor thatinfluences students' writi ng from theirperspectives?
Literature Reviews

Overview of Errors

Language learninglikeany kind of human leaming, involves committing errors. In the past, language
teachers considered errors committed by theirlearnersas something undesirable, which they diligently sought
to prevent from occurring. However, during the pastyears, researchers in the field of Applied Linguistics
viewed errors as evidence for the creative process of language learning in which learners employed
hypothesistestingandvariousstrategies in learninga second language. Corder (1967) ascertains thaterrors:

Are significant in three different ways. First, to the teacher, in that they tell him/her, if he/she
undertakes a systematic analysis and how far towards the goal the learner has progressed. Second, they
provided the researcher with evidence of how language islearned oracquired, and whatstrategiesthe learner
employedin discovery of language. Thirdly, errorsare indisputableto the learner becausethe making of errors
was regarded as a device leamerusein orderto learn. (P:167)

Thus, Corder tried to justify that errors are significant to teachers, researchers and learners

themselves.
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Error Analysis (EA)

Richards (1974) definedthe field of errorsas dealing with the differencesbetween the way people
learned to speak alanguageand the way adultnative speakers use language. In orderto further understand
these errors, we needto distinguish betweenmistakesand errors. Eliss (1997) raised the distinction between
errors and mistakes andmadean importantdistinction between the two. He stated thaterrors reflected gap s
inthe learner's knowledge; they occurred becauselearnersdo notknowwhatis correct. Mistakes reflected
occasionallapsesinperformance; they occurred because in a particularinstance, the learner was unable to
perform whathe/she knows.

Thisareaoferroranalysis hasbeen a growingresearch interestconductedwith learners in order to
examine errors foundin studentwriting. Richards (1974) proposedthree ways of classifying errors; namely,
interference errors, intralingual errorsand developmental errors.

The interference (interlingual) errors are those caused by the influence of the learner’s mother tongue
(L1) on production of the targetlanguage in areas where the languages clearly differ Robinett & Schachter
(1983).In addition, interlingual errorsare “similar in structure to a semantically equivalentphrase or sentence
in the learner’s native language” Dulay etal. (1982:171), and that the errors resulted from mother tongue
“interference” or “transfer”. Therefore, the errors reflected native languagestructure.

The second classification, by Richards & Sampson (1974), showed thatintralingualerrors reflected
errors contributed by the targetlanguageitself, autonomous as the NL. Richardsand Sampson asserted that
intralingual errors “reflected the learner'scompetenceata particular stageand illustrated some of the general
features of language acquisition instead of the incapacity of the learner to separate”. The study further
indicated thatintralingual errorsresulted from overgeneralizati on, incomplete application of rules,ignorance
of rule restrictionsand developmentalerrors. The consequential errors of the gained language produced by
second language learners, specificallyreferredto overgeneralizationand simplification, thataroseinasimilar
way infirstlanguage learning. Littlewood (2002).

Finally, the developmentalerrors reflected the strategieslearnersusedtoacquire language. These
errors showed that learners, sometimes completely independent of the native language, made false
hypotheses aboutthe targetlanguage based on limited knowledge. Dulay & Burt(1974) found thata large
numberoferrors were developmentalerrors.

James (1998) proposedfour sourcesof errors as ‘interlingual, intralingual errors, communication

strategy-based andinduced errors.
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The studies and taxonomies, discussed above,are valuable and give much insightinto how learners
learn asecond language, as wellas factors affecting that process. Moreover, the studies provided a greater
understanding of errors thatL2 learnersmadein the process of second language learning.

This study follows the classification of error taxonomies for classification of morphology errors;

surface structure, taxonomy, and comparative taxonomy. (Dulay etal. (1982).
Theoretical Issues Related to Errors

Interlanguage

The term “interlanguage”is defined as the linguistic systemthatlearners produced inthe process of
learning another language. Selinker (1972) pointed out that there must be a separate linguistic system
governing the language performance ofthe learnerin processoflearning the targetlanguage. This linguistic
system is called “interlanguage”. Corder (1978) suggested that learners' language is systematic and rule -
governed. Itis the mixed or the intermediate system showing systematic featuresof both the first language
and the targetlanguage and thatitwas difficultto examineinterlanguage competencedirectly. However, the
direct examination of interlanguage performance data can be demonstrated directly through writing
sentences, grammatical formand spontaneous speech. Lakshmanan & Selinker(2001).

Crystal (2002) stated “Interlanguage reflects the learer'sevolvingsystemofrules, resulting from a
variety of processes, includingthe influence of the firstlanguage (transfer), contrastive interference from the

targetlanguage, and the overgeneralization of newlyencounteredrules.”

Transfer

From the 1940s to 1960s, scholarswere particularlyinterestedin language acquisition and showed
deepinterestin evaluating similarities and differences innative andtargetlanguages.

Thus, transferis one of the mostimportantelementsthataffected interlanguage forms. It has been
used by educational psychologists to refer to the use of pastknowledge or experience innewssituations. For
instance, Dulay era/(1982) showedthatlearners mayuse pastknowledge in the first language when they
learned a second language. In second language acquisition, itis believed that the learners’ first language
significantlyinfluences the second language acquisition Brown (2000); Dulayetal .(1982); Eliss (1997).

Accordingto Ellis (1994), language transfer is merelythe incorporation of the “features of L1 into the
knowledgesystemofL2, thatevery learnertriesto build.” Thathappensin one ofthefollowing two forms:
Positive transfer (facilitation): This occurs when there is a commonality between L1 and L2, leading to

correctness in the acquisition process. Negative transfer (interference ) This occurs when there is a disparity
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betweenL1and L2, leadingtoincorrectness. Researchers have experienced greatdifficulty defining transfer.
Differentscholars definedthe concept differently. Corder (1981) defines language transfer as the influence of
the mothertongue. He believed thatlearners might discoverthe targetlanguage by comparingthe features of
L1and the targetlanguage and Corder viewed this as the influence of transfer.

The Impact of - L1 Interference

Contrastive Analysis (CA) is the primary approach used to study L1 interference. According to
Richards & Schmid (2002), CA focuses on the comparison of linguistic systems of the two languages, in
particular, the sound and grammar systems of L1 and L2 to find solutions to second language instruction
problems.ltemphasized the nativelanguageis the main factor affectingsecond language learners’ errors.

In 1960, Error Analysis (EA),was offeredas an alternative to contrastive analysis. ltsuggestedthatthe
learning processofthe targetlanguage causessecond language learners'errors. Dessooukly (1990) stated EA
is “non- stop research”and thatas longas people continuedto learn the language (L1&L2),learnerswould
commiterrors,as opposed to performance slipsand mistakes Brown (2002). There wouldalso be the need for
EAfornotonly traditional purposesoferror correctionand remedial teaching, butalsofor whatit can reveal

aboutthe process of learningand using language.

The currentstudy would utilizethe above approaches to analyze and describe EFL learners' writingerrors.

Previous Studies in Error Analysis

Many studies on error analysis interference between L1and L2 are common studies that deal
exclusively with Arab EFL learners. In reality there are a number of studies done by Arab and Non - Arab
researcherson errorscommittedby L2 leamers.

Research carried outby Dulayand Burt(1974)showedthat“less than 5% of errors observed reflected
the children's firstlanguage, Spanish”. However, interlingual errors committed by adultlearers fall between
8% to 23%. Such errors by L2 learners are very much like young children learning a first language. This
research showsthe developmental nature of the errors, whichis considered inevitable.

Dulayetal.(1982:138) supported thisview that“L1 learners' errors, mostofthe errors L2 learners
make indicatedagradualbuildinganL2 rule system."

llomaki (2005) conducted a study Cross-linguistic Influence on Grammar with particularreference to
Finnish-speaking and English-speaking learners of German. While the results of the present study give an
insightinto the influence differentlanguages mayhave on the acquisitionprocessofan additionallanguage,
these results cannotbe fully trustedto representan entire populationof learners. The researcher usedlearners

written outputto analyze leamer errorsand identify reasons why differenterrors occurred. lomaki (2005)
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concluded that learners do not necessarily make the same errors in writing and oral production, due to
different processing conditions and learners with one native language do not necessarily make the same
errors as learners with different native language. The study revealed thatadultlearners'errorsresulted from
cross-linguisticinfluence, thatis, when one language influencesanotherthroughborrowing interferenceand
language transfer.

Wangand Wen (2002) carried outa study examining the source of adjective errors committed by
Chinese learners of English. They concludedthat62 % of the errors were causedby L2 and 28%ofthe errors
were caused by L1 among others.

Ina furtherstudy, Yinand Ung (2001) investigated errors made by ESL students in their writtenwork.
They focused onsubjectswith lowlanguage proficiency. They attemptedto analyze, describe, andexplainthe
cross-linguisticinfluencefound in 50 written English essays of low proficiency. In order to determinehow the
native language or mother tongue (intheir case, BahasaMelayu) influenced the acquisition of English. The
analysis revealed items thathad beenusedincorrectly due to interferencefrom L1 and low proficiency of the
targetlanguage. The findings identified the following items: language switch, mediumtransfer, inappropriate
use of tenses, omission of articles, omission or wrong usage of articles, adjective morphology errors, and
prefabricated patternsand literal translation.

El-Sayed (1982)investigated the frequentsyntactic errors in compositions written by Saudistudents.
The errors were categorizedinto verbs and verbal's, articles, pronouns, nouns, adjectives, and prepositions.
Verbs and verbal’s were found to be the major cause of errors. His findings also supported the claim that
mothertongue interferencewas the prime causeof studenterrors.

Al- Khresheh (2011) conducted a study examining the extent to which the errors committed by
Jordanian EFL learners in using the syntactic category "and"” being equivalent to “WA” can be ascribed to
Arabic. He concluded that his subjects committed “enormous number of errors with respect to the
coordinating conjunction ‘and’ interlingualinterference mightbe the main cause of committing this enormous
numberofthese errors.”

The researcher’s currentstudy is different from the previous studies as itis believed that no other

research had been undertaken on the writingoffemale leamners at Al-Baha university.
Methodology

Participants
The data of this study was collected only from selected students of the different majors in the

preparatory year as follows: (Medical Science, Science, Arts and Humanities, Education, Business

Study of Interlingual Errors (124)

in The Written Performance Al Shahrani



Journal of humanities and Social Sciences — AJSRP — Issue (2), Vol. (2) — June 2018

Administration and Computer Science College). Participants chosen for this study were 120 female EFL
learners, aged between 18-20. The researcher used a Cluster Random Sample to select the sample of the
study. She conducted the study in (The Preparatory Year College) inAl-BahaUniversity. The preparatory year
isatransition forall students who have recently graduated from high schools, so the researcher divided the
participants intodifferentgroups. She selecteda cluster of 120 students through sample random sampling
and made groupsfrom the selected groupsrandomly selectedstudents. As aresultthe researcherincluded all
the studentsinthe preparatory year as the population of the study. The researcherapplied this studyin the
main branch of the preparatory year female college. The main objective of this study was to analyze the
Morphological errors, then to reveal interlingual errors caused by first language (L1) interference in the
learners’ writing in foreign language (L2). All the participants had attended a high school in Saudi Arabia

before enrollingthere.

The validity of using essay writing

The data collection for this study wasthrough essay writing. All the students wereasked to write an
essay describing themselves, their parents, their siblings and the city they livein. Before choosing thiswriting
topic, the researcher had consulted some English teachers about which topic to choose to ensure that the
participants wouldwritethe essay usingmotherlanguage. Thiswas done to check the validity ofusing essay
writing for this type of research. To check for validity a group of experts wereconsulted about using essay
writing and about the topics chosen for this study. They all ensured that essay writing was a valid tool to

obtain results for this study.

Instruments of the Study

The currentstudy employs a mixed method design whichincludes both quantitative (questionnaire)
and qualitative (written test performance) research methods.

Forobtaining data, thatexplores students' attitudes toward English writing skills andidentifying the
most cause of errors in student's essays, Dualy et al. (1982) Surface Structure Taxonomy (SST) and
Comparative Taxonomy for classification of morphological errors were followed. Their taxonomy was as
follows: The firstone was used to classify errorsinto types. The focus is on the alternation thattakes place in
the surface structure of the form. Learners mayomitmorphemes, add unnecessary ones, mis-form, or mis-
orderthem. The second taxonomy was useful in identifying the source of the error. Namely,(i) developmental
and (i) interlingual errors (iii) Ambigous errors (i) and Unique errors. The researcher conducted this study

using the following instrumentsfor data collection.
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Using essay writing

Theresearcher usedwriting essaysas the main instrumentsin this study. Onehundred and twenty
(120) essaysweretargeted with approximately 120 to 200 wordseach, writtenin classesinthe preparatory
year college. Allof the students answerd five questionsin the form of descriptive essay writing, (See Appendix
I'section 2). Questions weretranslatedto Arabic Language to avoid any ambiguity. The students were given 50
minutes to complete the writing task. The length of essay writing was not limited. The students were not
allowed to consult a dictionary, course textbook or any grammar book during the task. The purpose of
collectingthe samples wasto analyze and classify morphological errors to reveal the source of errorswhether

they were aresultof mother tongue interference or not.

Procedures of the Study

Theresearcher contacted faculty members of the preparatoryyear female studentsto agreeonabest
time to collect the data samples without affecting the examination schedule. This was done after the
researcher had taken formal permission to carry out the study from the Higher Studies Deanship, (See
Appendixll,and Section 2.) The data samples wascollected atdifferenttimes withintwoweeks period. The
researcher conductedthis studyin all the classrooms. Before collecting the data, the researchergave detail ed
instructions to the students. The participants were assured thatinformation wouldbe confidential and the
researcher wouldbe the only oneto have access to this information. The participants were given fifty minutes
of class time to write an essay describing themselves, their parents, siblings and the city the live in. Each
student was assigned a number, so that names would be kept confidential. During the test, students were
asked not to use a dictionary, laptop, cell phone or any of their study materials. The questionnaire was

distributedatthe same time as the writing essay was collected.

Setting

The study was conducted among Arabic EFL participantsenrolled in the varioussectionsat Al - Baha
University in Saudi Arabia. The participants were drawn from various specializationsin the preparatory yearin
the academicyear 2014-2015. Atthe time of data collection,science groups had finished two books from the
Touchstone Series. Whereas, the Arts groups had finished oneand halfbooks. By the end of the ye ar, students
musthave finishedfourbooks in the series. Studentmustachieve 60%or more inthe final exam of English
course to pass to the nextlevel. The componentsof the English course cover the four skills: reading, writing,

speaking and listening There was also another course of English for specific purposes.

Study of Interlingual Errors (126)

in The Written Performance Al Shahrani



Journal of humanities and Social Sciences — AJSRP — Issue (2), Vol. (2) — June 2018

Measurement

This study was designedto analyzethe students' morphological structure (grammatical & lexical)
errors and to reveal if there is a significant effect of mother tongue interference or otherwise. In order to
accomplish this end, students participating in this study wereasked to write an essay consisting of five points.
This topicwas chosen for three main reasons: (1) the topic was related to students’livesand experiences, and,
therefore, appropriate for students atthe beginninglevel, (2) itgave students the opportunity to reflect on
theirlives; thus, encouraged self-discovery,and (3)inorderto accomplishthiswriting task, students were
expected to exhibittheir knowledge of Englishgrammarand morphology including areas of difficulty such as
omission and addition. Hence, grammatical features of English couldbe measured and the students’ writing
proficiency could be assessed.

The essay thatstudents were asked to write was notpartofthe course requirements. The essay wasto
be used asasource of dataforthis study only. The students weregivenone hourto complete the writing task.
The length of the essay was not limited. The students were not allowed to consult a dictio nary, course

textbooks orany grammar book duringthe task.

Data Scoring Procedure

After the data was collected, the researcher manually corrected each essay while counting the total
number of sentencesin each essay. The datawas entered into the chartd istribution schedule designed by a
researcherwith seven columns. (See AppendixIll). The researcher manuallyclassified morphological errors
accordingto Dualy etal. (1982) Surface Structure taxonomy (SST) and Comparative Taxonomy for classifying
errors according to their sources. In addition, the researcher classified the types of morphological errors either
inabound orfree morpheme. After countingall of the errors, the researcherran the data through an Excel
spreadsheetto find the percentage of errorsin the sentences. Finally, the datawas entered and analyzedin
SPSSusing differenttypes of tests and tabulations.

In summary, the researcher used Surface Structure Taxonomy (SST) to answer the first question,
which required taxonomies and analyzing morphological errors. That was followed by using (CLT)
Comparative Linguistics Taxonomy for classifying errors according to their sources to answer the second
question and to decide which errors ascribed moreto developmental or interlingual. Third question seeks for

the mostaffective factors thatinfluence students’ errorsfrom students' perspectives.

Result

Participants committed several of errorsin using free and bound morphemes. A free morpheme is

that morpheme whichcan stand alone by itself, that is to say, withoutbeingjoined to other morpheme(s);
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whereas, the boundis the one, which cannotstand alone andneedsto be attached to other morphemes and
thus categorized as affixes. The free ones are lexical or grammatical ones and the second onesar e of two types
inflectional or derivational Yule, (1996). Table 1 below shows the common types of free and bound
morphemecommitted by learners.

Table 1. The commontypes of free and bound morpheme committed by learners.

Inflectional Derivational Grammatical lexical
S plural Morpheme ly Prepositions Nouns
Possessive 's Morpheme er Determiners Verbs
3rd person singular s Morpheme ion Conjunctions Adjective
Past tense morpheme ed Morpheme al Adverbs
Past plural morpheme en Morpheme ssion
Present participle ing Morpheme en

Comparative adjective
morpheme er /est

Theresearcher prefersusing the clause whatseems to be correctin the targetlanguage rather than
the target language sentence for the reason that in many cases a learner's sentence is vague and can be
corrected in different ways; thus, more than one target language is possible. In this study, the researcher
depended heavily on the contextto decide aboutwhatseems to be correctin the targetlanguage.

In order to answer the second research, question the researcher follows the Dulay et al. (1982)
Comparative linguistic taxonomy (CLT) including four types of sources mainly:interlingual, developmental,

ambiguousand unique. Figure belowshows the frequency and percentage of the four sources of errors.

s00
=
S aoo
=
=g
e
200
o T T T
ambigous developemental interlingual unigue
copmarative linguistics taxonomy
Figure 1: SCOres of errors source according to CLT.
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Differentfactors influence students'errors according to student's perspectives,which areconsidered
more than mothertongue interference suchas:incomprehensibility of grammarrules, lack of motivation,
teaching methods, lack of vocabulary, lackof writingactivitiesand homework, spelling, punctuations. It was
clear that mother tongue interference mean score is the highest 2.72 and punctuation mean score is the

lowest1.81percent.
Results

Summary of Results of the Research Questions
- What types of morphological errors are committed by first year female students learning English as a
foreign language atAl -Baha university?

Insummary,itwas concluded thatthe presentstudy through Surface Linguistics Taxonomy revealed
fourtypes oferrors: omission,addition, misformation and misorders thatwere frequentlyfoundin students’
essays. Errorsoccurred mostfrequently in omissionofinflectional morpheme (-S plural, third person singular
(-s), past tense morpheme (-ed), present participle morpheme -ing), misformation of grammatical
(determiners, prepositions, and conjunctions) additionand misorderoflexical morpheme (nouns,pronouns,
adjectives). The total number of errors (1439) omissionis (905),addition (147), misformation (283) and
Misorder(104).

- Whicherrorsareascribed more to developmentalorinterlingual sources?

According to comparative linguistic taxonomyfour types were explored inthis study: Developmental,
interlingual, ambiguous andunique. Asaresult, the study revealed thatmosterrorsof L2 learners ascribed
more to mother tongue interference (interlingual source) rather than developmental errors (intralingual
source). The percentageofinterlingual errorswere morefrequentthan intralingual being (60.9%) : (39.1%)

- Whatis the mosteffecting factor thatinfluences students'writing from students’ perspectives?

Differentfactors influence students'errors according to students perspectives which are considered
more than mothertongue interference suchas:incomprehensibility of grammar rules, lack of motivation,
teaching methods, lack of vocabulary, lackof writingactivitiesandhomework, spelling, punctuations. It was
clear that mother tongue interference mean score is the highest 2.72 and punctuation mean score is the

lowest1.81percent.

The findings above can be interpreted as follows:
Definitely, errors may be caused differently and complex with in which it can be overlapped and

sometimesdoesnotbelongto aclear —cutcategory. Performance of 120 participants in this study ranged
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from excellentto bad, however, groups of Science students werebetter than groups of Arts students. Lado
(1957) proposedthe Contrastive Analysis Hypothesis (CAH) to account for the pedagogical purposesin the
process oflearning. The hypothesisstates thatafeature in L2 is difficultto learnifitis differentfrom or does
notexistinthe learners L1.In this case, the learneris notenforced to use a feature thatexits in his /herL1.

Theresearchsubjectsare Interlanguage leamners. Their written English reflected some relevance to
characteristics of Interlanguage patterns. Some English sentence patterns by the subjects that were not
influenced by L1 interference did notreally show theirfull creativity. Thatis to say, the subjects attem pted to
remembersentencepatternsthey had learntin the classroom to rewrite in this study; they did notattempt to
structure new language patternsthey had notleamt. This was because they wereafraid of errors which would
result in their lower score. The findings showed that the errors caused by L1 interference were the use of
article, subjectverbagreementand copula ‘be'.Thisstudy agrees with researchers' studies such as Brown
(1994) who foundthatinterlingualinterference ismostpowerful atthe early stage of languagelearning, when
the priorilinguistic knowledgeis the only experience for learnersto rely on.

As learners progress, additionalintralingual interference appeared. Several erroranalysis studies: EI -
Sayed (1982), Kharma (1981), Politzer & Ramirez (1973) found thatinterlingual errors accounted for the
majority of secondlanguagelearners’errors. The intralingual factorsinvolves difficulties faced by the learners
because different linguistic features of L2 itself. Views of EA in the findings appeared in certain types of
common errors inthe subjects'Englishsentences. Forinstance, overgeneralization errorswere foundin the
examplesuchas:“l have three sisterand one brother”. An avoidanceerror happenedin the sentencel like to
read books very much”. This study disagrees with Al-Hourani (2008) and Al-Soulmai(2010) studies which
revealed thatintralingual transfer errorswere more frequentthan interlingual ones. Transfer of L1 structure to
L2 performance isnegative if their structures are inevitable.

However, positivetransfer happens ifthe structure of L1and L2 are similar. Thedata analyzed was
discussedthroughsome aspects of CA. First, literal translation of vocabularyuse in the Saudistudents’ written
English was dueto their misunderstandingof semantic systems of Arabic and Englishlexis. The studentstried
to directly translate Arabic words into English withoutawareness of the differentsystemofword component
and usage.

Inaddition, the occurrence of word order of Arabicstructure in the students’ English sentences was
because of insufficientknowledge of similarities and differences betweenArabic and English grammatical
structures. Thisis alsorelatedto some English grammar points mentionedthatare not found in the Arabic
Language. Forexample, the change of English verbs according to tenses andtime as well as the use of articles

are the outstanding elements thatresultin L1 syntacticinterference. If the subjectshad acquired comparative
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and contrastive concepts of Arabic and English words and sentences before writing, they might not have

ordered Englishwords andsentences inrelation to Arabicstructures,aswellas would haverealized other

grammatical points.

Pedagogical Implications for ESL\EFL teaching.

This research provides evidence thatthere is a negative transferfrom L1 to L2 and errors committed by
EFL Arab learners. Thus, the findingsin this study suggestsome implicationsthatare of significance for
ESL\EFL teachers andsyllabus as follows:

ESL\EFL teachers need to realize thatlearners often transfer the habits of their mothertongue into the
second language, which mightresultininterference errors.

Theinfluence of Arabicon English is confirmed in committingerrorsby the students participating in this
study. Thus, the teachershouldrecognizethe similarities and differencesbetween L1 and L2 thatwould
help teachers to identify areasof similarities that can facilitate the learning process and thus should be
reinforced in the teachingand learning of the second language.

The presentstudy identified four types of morphological errors: omission, addition, misformation, and
misorder that tend to be problematic for the students. Exercises on grammatical aspects and
communicative drills of Englishin these errorswould be necessary in an ESL\EFL class.

ESL/EFL teachers should have enough knowledge about the target language they teach and prepare
lesson plans thathelpsteachersovercome the daunting task of deliveringa difficult and complicated
lesson.

An English language teacher should be a good model of the target language. Teaching and learning
should focus equally on allthe four language skills. Whenteaching writing, therefore, we mustlook for
ways to help students learn howto express themselves clearly andhow to organize theirideas logically.
We mustshow them how to make their writing vivid and interesting Ithas to be tidy, correct, and well
formed.

Contrastive analysis (CA) couldbe introducedas partofthe teachingandlearning process. Teacher-

studentconferencing/feedback should be carried outmore often.

Suggestions for further Research

Based onthis study and its limitations, the followingare recommendations for the further research.

In attempt to investigate the negative (interference) from L1 on learning L2, this study has limited its

scope to morphological errors (lexical and grammatical). Other types of errors, such as syntactic and

phonologicalerrors may make more significant contributionsto write.
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- Participants fromother countries could be includedto show ifthe problemrelies on the English [earning
materials, teaching methods, educational backgroundoris a matter of negative and positive transferfrom
Arabicto the targetlanguage.

- Furtherresearchisrequiredto setup detailed and systematic comparisons of Arabicand English (articles,
verbs, prepositions,...etc) to reduce the shortcomings as muchas possiblein additionto translations for
more investigation and to figure outmore interference points.

- Dulay &Burt(1982) claimedthatthe more the secondlanguagelearnersprogressinlearning the target
language, the lessinfluence from Arabic language will materialize. Further studyis required to compare
errors committed by advanced students and beginners in order to investigate whether or not the
considerableexposure to grammar learning playsarole in reducing the influence of Arabic language over
English learning.

- Adaptation of a face to face interview is needed to identify on what grounds all grammatical
(morphologicalerrors) are made. Thatwouldgive the researchmorevalidityand reliability.

- Inthisstudy the researcherused ‘writing an essay”as a maintool to gain information which is considered
anopenway for students to write. Furtherresearch mustbe doneon closemultiple choicescontaining a
specifictype of grammar(phonology, orthography, prepositions, artides...) in order to gain more s pecific

and more accurate information to analyze.

Conclusion

In this study, it can be seen thaterrors in Saudi female | earners’ writing in Al-Baha University are
mainlyinfluencedby bothinterlingualand developmental causes. Interlingual errorswere the mostfrequent
than developmental errors. Both sources were found in Bound morphemes; inflectional errors, and free
morpheme; lexical and grammatical errors. Both aspects of errors should be realized by teachers of basic
writing coursesso thatthe negative transfer would be diminished butthe positive transferwouldappear. It is
clearly seenthatwritingerrors are assumedas beingnotonly aresultofthe firstlanguageinterferencehabits
but the learning of L2. Such errors as collation error, direct translation, L1 syntactic/morphological
interference, spelling and subject- verb agreement, verbs, tense, relative clause and word order. Such
developmentalerrors as; falseanalogy, misanalysis, incomplete ruleapplication, overgeneralization and hyper
correction. However, thesecommon difficultiesin language learning can pointoutsomeaspectfor language
teachers. Writing errors can reflect strategies thatlanguage learnersuse andindicate the processofacquiring
the targetlanguage. Consequently, thesewould provide language teachers with practical aspects in order to

develop methodology as wellas materialsfor remedial teaching.
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