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Abstract: This study aimed to investigating the effect of teaching short stories for Sudanese EFL Learners' Achievement of
English Language. The problem of the study was that, the researcher noticed that the aims of Sudan Practical Integrated
National English Series (SPINE ) are not achieved since the students who finish the 6th textbooks of SPINE series can hardly
write a paragraph or speak English freely, naturally and fluently, add to that the results of English Language Exams in Sudan
Secondary Certificate are characterized by deterioration. This study adopted a quasi-empirical method. The sample of the
study consisted of (68) male and female eighth basic students in Omdurman locality in the first term of the academic year
2016/ 2017.The population of the study was (204) students. The subjects of the study were distributed randomly into two
groups in each one (34) (17 male and 17 female group as an experimental) and (17 male and 17 female as a control group).
The experimental group was taught via student’s text book plus short stories strategy while the control group was taught via
student's textbook only. A pre/post-test was constructed to measure the students' level in Language skills before and after
the experiment. The study used recent statistical package to analyze the data. The results indicated statistically significant
differences in students' achievement in favour of the experimental group. Based on these results the researcher
recommended that curricula designers, educators, and experts should adopt short stories or include at least short stories in
syllabuses. There is an urgent need for training programs for teachers in the field of literature in general and short stories in
particular. Simplified copies of short stories such as A Tale of Two Cities, the Black Tulip, Treasure Island, etc., are very much

recommended as formal literary text.
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Introduction:

The art of teaching English as a foreign language (EFL) witnessed great changes throughout its
history. Applied linguists and language teachers exerted a big effort establishing language teaching
methods. However, every time, a language teaching method came, it did not work long but another one
pursued it claiming much for itself while criticizing such a method as inadequate. This kind of criticism
often forms a two-sided weapon. It provides some sort of assessment regarding the good sides of the
method concerned. But criticism such as this often abruptly causes a language teaching method to go to
the store of history even before having a complete turn. The Grammar Translation Method (GTM) was

one of the early attempts of EFL teaching that is no longer used at present.
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The GTM is based on the translation of literary texts of a second/foreign language into the native
language. Thus, translation forms the main learning activity of this method where literary works represent
notable sources of materials in EFL classrooms. One of the adequacies of the GTM is the use of literary
texts that represent the most versatile, timeless and interesting material to be used in English language
teaching, in any respect. These characteristics are arguably enough to prepare the GTM for prospective
use. Furthermore, they can label literature as integral for understanding English grammar efficiently.
However, the GTM was replaced by the Structural Approach (1960s-1970s) consequently literature was
no longer used as a technique of language teaching. The Structural approach focused on the teaching of
English grammar ignoring the content, interpretation of written word or style.

Thus, the Structural Approach dealt only with the teaching of English language structures (Brown 2000).
Other approaches followed including the Direct Method, Audio-lingualism, Communicative Approach,
task-based language learning, Total physical Response, the Silent Way, and the Natural Approach, etc.
These approaches successively dominated ESL/EFL setting out different objectives of English teaching
(Zainuddin, et al 2011). All through this history no formal effort has been exerted towards the
involvement of literature in English language teaching. Linguists and language teachers who are interested
in language teaching recently have started developing trends towards the teaching of English language
through literature. These new trends probably take place due to research conclusions that point to
literature as an effective technique for language teaching (Brumfit and Carter, 1986; Little and Wood,
2005 Alam 2002). Krashen (1982) states that as the themes of stories are popular and known everywhere
in the world, such stories can function as a helpful filter enabling younger learners to learn a language fast.
Kellem (2009) explains that teaching stylistic analysis of a literary text gives students a chance to
illuminate the formal features of English grammar, etc

Short stories could be beneficial since literature has the quality of being universal and short
stories will allow the teacher to deal with human problem. Arigol (2001as cited in Omid Pourkalhor,
&Nasibeh Kohan,2013)
listed the following advantages for pedagogical advantages of short stories over other literary texts:

1. Short stories makes the students’ reading task easier because it is simple and short.Give learners a
better view of other people and other cultures.
2. Requires more attention and analysis helps students to be more creative and raise the critical
thinking skills.
Raise cultural awareness.
Reduce students’ anxiety and helps them feel more relax.

Is good for multicultural contexts because of its universal language.

S

Offers afictional and interesting world.
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There are several benefits of short stories including motivational, cultural and higher-order
thinking benefits. Nevertheless, before instructors look at these benefits in more details, they need to be
reminded of one benefit that all instructors should take advantage of, reinforcement of skills (Odilea
Rocha Erkaya). Instructors using short story in their classes, utilized all four skills to their learners.
According to Collie and Slater (1991), short stories are practical as their length is long enough to cover
entirely in one or two class hours. Second, short stories are not complicated for students to work with on
their own. In addition, short stories can be used with all levels and all ages of learners as they appeal to
different interests of learners. Ellis and Brewster (1991: pp. 1-2) confirm that “as stories are motivating and
fun, they can help students develop positive attitudes towards the foreign language and enrich their

Iearning experiences”.

Significance of the study:
This study is considered significant for a number of reasons:

1- The results of this study should be of great importance to curriculum designers because they are
expected to draw their attention to a very rich content to design an integrative syllabus and
authentic activities that link students to real life situations.

2- The results are also important for students because will learn the four English language skills and

sub-skills in authentic integrative way.

Problem statement and objectives of the study:

The researcher, who used to teach SPINE series for the last seventeen years noticed that the aims
of SPINE series are not achieved, and nobody would claim that the central aims of SPINE which are
indicated above in the introduction are achieved. Furthermore, there are general indicators that support
the deterioration in English language level among the students one of these indicators is that the rate of
failure in English in the Sudanese Secondary School Exam in 2008 has been as high as 21% although the
exam content is copied from the SPINE textbook. In addition to that students who finish the 6" textbooks
of SPINE series can hardly write a paragraph or speak English freely, naturally and fluently, even the most
talented students cannot speak or write English out of the need for their study, add to that the results of
English Language Exams in Sudan Secondary Certificate are characterized by deterioration. The results of
these examinations reflect “poor English or no English ar all” (Al Busiri, 2008). So, the researcher believes
that the SPINE series is not enough to enable the pupils to use English freely, naturally and fluently, so it is
believed that using short stories may solve the problems above; such kind of short stories may help
students to discuss ideas and issues they can see related to their own lives.

Questions of the study:

Based on the objectives of the study, researcher attempted to answer the following questions:
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1-Are there any significant differences in the achievement level of students in the pre and posttest that
attributed to the strategy of using short stories?
2- Do short stories widen students’ acquisition of English Language?
Study aim:
The main aim of this study is to:
1-  Explore whether using short stories gives significant influence (s) on the students’ achievement
level in English Language skills or not.
2- Explore the effectiveness of teaching short stories in reinforcing the English Language skills of the

students.

Limitations and of the study:
This study will be limited to the following aspects:

1- one short story to be taught to the experimental group at AL-Ma'arif school for girls in
Omdurman Locality in the first term for the academic school year 2016 — 2017,

2- The program will last into two months, two classes weekly. Moreover, this study is
restricted to the eighth basic grade at AL-Ma'arif basic school for boys and girls in
Omdurman Locality.

3- It also examined the effective learning of English language via short stories as an
independent treatment, and the traditional method of teaching English language

program which lacks this kind of literature intervention.

Methodology:
Selection of stories:

The use of short-story in English teaching should be aimed to encourage the students to use what
they have previously learnt. By doing this, the learning process will be student-centered. However, the
teacher plays a great role. She/he must choose a suitable text to use in class, and should help her/his
students understand the story with various activities.

In using short stories to teach English, story selection is indeed one of the most important roles of
the teacher. Since the lengths of short-stories quite vary, choose a story short enough to handle within
course hours. The shortness of the text is important for the students because they will see that they can
read, understand and finish something in English, and it will give the students a feeling of achievement
and self-confidence. Besides the length, Hill (1994, p. 15) recommends considering three other criteria in
story selection:

(1) The needs and abilities of the students.

(2) The linguistic and stylistic level of the text.
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(3) The amount of background information required for a true appreciation of the material.

Spack (1985) suggests that the interest value of the story be also considered. McKay (2001) and
Rivers (1981) point out that students read and enjoy a text if the subject-matter is relevant to their life
experience and interests. Similarly, Loukia (2006) recommends choosing stories with appropriate
language level (vocabulary, structures), content (interesting, fun, motivating, memorable, encourages
participation), motivation (develop imagination, arouse curiosity, draw on personal experience), and one
that has language learning in terms of potential for skills development, language practice, recycling, and
learning the target and other cultures.

Study Design:

This is an empirical and analytical study its aim is to investigate the effect of teaching short stories
on learners' Achievement of English Language in the Sudan basic schools in the academic school year
2016 — 2017.

Study population and sampling:

The population of this study is all students in grade eighth at AL-Maarif basic schools for boys
and girls (204) students. The sample of the study consisted of (68) students chosen randomly from AL-
Ma'arif school for boys and girls (Omdurman Locality) in the first term from the academic school year
2016- 2017.The students were divided randomly into two groups (17 male and 17 female as an
experimental group) which consisted of (34) students and was taught by student's textbook plus a short
story (A tale of Two Cities) and (17 male and 17 female as a control group) which consisted of (34)
students and was taught by using the student's textbook only.

Data collection

The data of this study has been obtained by using pre and posttest.

The content of this test was unit (1) and unit (2) from the student's textbook Spine (3). The pretest was
administered to measure the students’ level in English Language skills before conducting the experiment.
On the other hand, a posttest was given after the experiment to identify whether there is a significant
effect in the students' achievement level in English Language attributed to the use of short stories or not.
Validity of pre and posttest:

To ensure the validity of the pre and posttest a panel of three EFL teachers and five university
professors were consulted, and their comments and recommendations were taken into consideration
before editing the final copies of these copies.

Reliability of pre and posttest:

Cronbach's alpha coefficient (it also known as the coefficient alpha technique) is a test of
reliability as internal consistency (Cronbach, 7957). In order to determine whether the entire test is
consistent, Cronbach Alpha was conducted to ensure the reliability of the pre and posttests. The higher the

Alpha is, the more reliable the testis. Usually 0.7 and above is acceptable (Nunnally, 1978).
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Table1. Reliability analysis and internal consistency Cronbach's Alpha

Item-Total Cronbach's Alpha
Correlation if Item Deleted

Dictation 763 .842
Listening Paragraph 373 .864
Give Short Answer .300 .867
Draw Circle .000 871
Match the Word 476 .862
find word 570 .856
Pronouns reference .359 .868
Grammar Tense .793 .840
Odd word .000 .871
Fill-in the gaps .598 .853
Sentence Order .488 .860
The correct Answer .800 .842
Match(A) with (B) .756 .845
Complete the dialogue .658 .849
Overall Scale 0.866

The above table shows that how each item is correlated with the entire test and what the Alpha
will be if that variable is deleted? For example, the seventh item is positively correlated with the total
score. If it is deleted, the Alpha will be increased to be (0.868). Item (12) has the strongest correlation to

the entire test.

Results and discussion:
Test result:

1. Distribution of passed and failed students for the control and experimental group:

Descriptive statistics of the sample involved in the study, including subjects’ pretest/posttest
counts and corresponding percentages for control and experimental groups are given in table (2) and (3)
by mode of presentation.

Table (2): Frequency distribution of passed and failed students for the control group (n=34)

Test
Items Case Pretest Posttest vkl
No 27 28 55
Pass
Dictation % 39.7% 41.2% 80.9%
Fail No 7 6 13
% 10.3% 8.8% 19.1%
No 33 34 67
Pass
. . % 48.5% 50.0% 98.5%
Listening Para
Fail No 1 0 1
% 1.5% 0.0% 1.5%
Pass No 30 32 62
Give _Short Answer % 44.1% 47.1% 91.2%
Fail No 4 2 6
% 5.9% 2.9% 8.8%
Draw a circle Pass No 31 33 64
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% 45.6% 48.5% 94.1%
Fail No 3 1 4
% 4.4% 1.5% 5.9%
Pass No 18 19 37
% 26.5% 27.9% 54.4%
Match the Word il No 16 15 31
% 23.5% 22.1% 45.6%
Pass No 17 24 41
Find word % 25.0% 35.3% 60.3%
Fail No 17 10 27
% 25.0% 14.7% 39.7%
Pass No 3 9 12
Pronouns referen % 4.4% 13.2% 17.6%
onouns reference il No 31 25 56
% 45.6% 36.8% 82.4%
Pass No 24 27 51
Grammar tense % 35.3% 39.7% 75.0%
Fail No 10 7 17
% 14.7% 10.3% 25.0%
Pass No 32 32 64
0, 0 0, 0
Under line the odd word 0 =lEo =L SAH
Fail No 2 2 4
% 2.9% 2.9% 5.9%
Pass No 21 22 43
Fill-in th % 30.9% 32.4% 63.2%
-in the gaps il No 13 12 25
% 19.1% 17.6% 36.8%
Pass No 25 29 54
% 36.8% 42.6% 79.4%
Sentence order
Fail No 9 5 14
% 13.2% 7.4% 20.6%
Pass No 29 22 51
. % 42.6% 32.4% 75.0%
Write the correct answer
Fail No 5 12 17
% 7.4% 17.6% 25.0%
Pass No 25 29 54
. % 36.8% 42.6% 79.4%
Match (A) with (B) i NoO 9 5 14
% 13.2% 7.4% 20.6%
Pass No 20 19 39
Complete the dial % 29.4% 27.9% 57.4%
omplete the dialogue il No 14 15 29
% 20.6% 22.1% 42.6%

Table (3): Frequency distribution of passed and failed students for the experimental group (n=34)

Test ,
Items Case Pretest Posttest VEE
No 26 29 55
Pass
Dictation % 38.8% 43.3% 82.1%
Fail No 7 5 12
% 10.4% 7.5% 17.9%
No 31 34 65
Pass
. . % 46.3% 50.7% 97.0%
Listening Para
Fail No 2 0 2
% 3.0% 0.0% 3.0%
Give _Short Answer Pass No 32 34 66
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% 47.8% 50.7% 98.5%
Fail No 1 0 1
% 1.5% 0.0% 1.5%
Pass No 33 33 66
. % 49.3% 49.3% 98.5%
Draw Circle
Fail No 0 1 1
% 0.0% 1.5% 1.5%
Pass No 23 26 49
% 34.3% 38.8% 73.1%
Match the Word il NoO 10 8 18
% 14.9% 11.9% 26.9%
Pass No 18 26 44
Find word % 26.9% 38.8% 65.7%
Fail No 15 8 23
% 22.4% 11.9% 34.3%
Pass No 8 16 24
Pronoun % 11.9% 23.9% 35.8%
ohounce ail No 25 18 43
% 37.3% 26.9% 64.2%
Pass No 26 33 59
% 38.8% 49.3% 88.1%
G Tense
- Fail No 7 1 8
% 10.4% 1.5% 11.9%
Pass No 33 33 66
0, 0 0, 0
Odd WORD ) 49.3% 49.3% 98.5%
- Fail No 0 1 1
% 0.0% 1.5% 1.5%
Pass No 28 29 57
Fill-in % 41.8% 43.3% 85.1%
i Fail No 5 5 10
% 7.5% 7.5% 14.9%
Pass No 30 27 57
% 46.2% 41.5% 87.7%
Sentence Order
Fail No 2 6 8
% 3.1% 9.2% 12.3%
Pass No 28 28 56
0, 0 0, 0
Write Correct Answer % i) B8 BB
Fail No 5 6 11
% 7.5% 9.0% 16.4%
Pass No 29 31 60
Match % 43.3% 46.3% 89.6%
Eail No 4 3 7
% 6.0% 4.5% 10.4%
Pass No 23 26 49
Complete % 34.3% 38.8% 73.1%
P Sail No 10 8 18
% 14.9% 11.9% 26.9%

The researcher used the t-test in this study because a t-test’s statistical significance indicates
whether or not the difference between two groups’ averages most likely reflects a “real” difference in the
population from which the groups were sampled.

Although the random assignment to the students in the two groups in this study, the pretest was
administered in order to determine the students’ level in English Language before conducting.The

comparability of the experimental and control groups at randomization is important , so in order to
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establish the comparability of the two groups routinely comes to mind Independent Samples test for
comparison between groups, but we are not sure about the normality of the dependent variable to use
Independent Samples as inferential statistics, so we must check the normality of the dependent variable
(overall degrees) and conducting detection for the outliers.
Assessing normality and detection for outliers:

The below table shows the results from the two tests of normality, i.e. the Kolmogorov-Smirnov
Test and the Shapiro-Wilk Test. The Shapiro-Wilk Test is more appropriate for small sample sizes (< 50
samples), but can also handle sample sizes as large as 2000. So, we will use the Shapiro-Wilk test as
numerical means of assessing normality. As shown in the table that the significant value (p value) of the
Shapiro-Wilk Test is below 0.05, indicating that the dependent variable "Overall degree or achievement”
by the (experimental and control) groups was non-normally distributed. Hence the two group did not
follow the normal distribution regarding the variable overall degree (normality violation). In the SPSS
output (1) below we noticed that there are no outliers, and because the Shapiro-Wilk Test is more
appropriate for small sample sizes (< 50 samples), we used the Shapiro-Wilk test as our numerical means
of assessing normality and we can safely use the non-parametric test Mann-Whitney U'test to check the

comparability of the experimental and control groups.

Tests of Normality
Kolmogorov-Smirnov?® Shapiro-Wilk
qgroups | Statistic df Sig. Statistic df Sig.
Overall degree  Exp 158 34 .031 .860 34 .000
control 190 34 .003 909 34 .008

a. Lilliefors Significance Correction

Table (4): Mann-Whitney U test for the comparability of the experimental

and control groups in the pre-test average scores

Groups N Mean Rank Sum of Ranks
Experimental 34 38.72 1316.50
Exam marks Control 34 30.28 1029.50
Total 68

Mann-Whitney U =434.500, Wilcoxon W =1029.500, Z =-1.762, (2-tailed P value) = 0.078
P>0.05

Due to its non-normal distribution of the two groups, the Mann-Whitney U test was used to check
if the two groups were equivalent, and the analysis confirmed that there was no significant difference
between them regarding the scores of the pre-test (/=434.500, p=.078) which indicating that the groups

were equivalent. (Table 4).

Research q uestions:
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1. Are there any statically significant differences in the achievement level of basic students

in English language that is attributed to the strategy of using short stories?

Assessing normality and detection for outliers

Conducting the Ko/mogorov-Smirnov test to assess whether the achievement level of basic
students in English language variable follow a (normal) distribution by the two groups (experimental and
control) in the post test. The test statistics of Shapiro-Wilk and Kolmogorov-Smirnov tests were
statistically significant for the experimental group indicating non normal distribution and insignificant for
the control group indicting normal distribution. But compare the two groups it must be both normally
distributed. So the two group did not follow the normal distribution regarding the variable overall degree
(normality violation). In the SPSS output (1) below we noticed that there are no outliers and the two
curves were not belled shaped, therefore we can safely use the non-parametric test Mann-Whitney U'test

to compare the two groups (experimental and control) in the post test achievement.

Tests of Normality
Kolmogorov-Smirnoy?® Shapiro-Wilk
qroups | Statistic df Sig. Statistic df Sig.
Overall degree  Exp 236 34 .000 813 34 .000
control 125 34 195 943 34 077

a. Lilliefors Significance Correction

Table (5): Mann-Whitney U test for the comparison between the experimental

and control groups in the posttest achievement

Groups N Mean Rank Sum of Ranks
Achievement Experimental 34 40.56 1379.00
(Exam marks) Control 34 28.44 967.00
Total 68

Mann-Whitney U =372.500, Wilcoxon W =967.000, Z =-2.531, (2-tailed P value) = 0.011
P<0.05

The above table shows mean rank and sum of ranks for the two groups tested (i.e., experimental
and control), the experimental group had the highest achievement because it was the group with the
highest mean rank and regarding this results, it can be concluded that achievement level of basic students
in English language was statistically significantly higher in the experimental group (which received the
intervention program) than the control group (U= 372.500, p=.011, Table: 5). This finding indicates that
there was statically significant difference in the achievement level of basic students in English language
that is attributed to the strategy of using a literature-based syllabus which was effective in developing

learners’ English language.
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Q2: Do short stories widen students’ acquisition of English language?

This question can be answered by comparing the number of students in the two tested groups
(control and experimental) who passed the English language achievement posttest successfully which was
administered to the two groups. Table (6)

Table (6): Number of succeeded students in the posttest achievement in the two tested groups

“ Control Experimental

Dictation 28 29
Listening Para 34 34
Give short Answer 32 34
Draw a circle 33 33
Match the word 19 26
Find word 24 26
Pronouns reference 9 16
Grammar _Tenses 27 33
Under line the odd word 32 33
Fill-in the gaps 22 29
Sentence order 29 27
Write the correct answer 22 28
Match (A) with (B) 29 31
Complete the dialogue 9 16

As in table shown in table (6) and the figure below, there was a remarkable increasing in the
number of students in the experimental group who passed the English language achievement posttest
successfully comparing with the control group. So the answer for question is surely that short stories can
widen students’ acquisition of English language by which they acquired the capacity to perceive and

comprehend language, as well as to produce and use words and sentences to communicate.

Conclusion and Recommendations:

In the light of the results obtained from this study, it may be concluded that short stories play very
significant role in teaching English Language for its great benefits that may serve a variety of learning
purposes. The main aim of this study were: to explore whether using short stories gives significant
influence (s) on the students’ achievement level in English Language skills or not, and to explore the
effectiveness of teaching short stories in reinforcing the English Language skills of student. The study
followed an empirical and analytical method. The results of the study indicated statistically significant
differences in students’ achievement in favour of the experimental group.

Recommendation for English Language curricula designers and educators:
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Curricula designers and educators, and experts need to include short stories in syllabuses for their
necessity and importance taking into consideration the level of students and the degree of difficulty, add
to that there is an urgent need for training programs, courses, and workshops for the English Language
teachers in the field of literature so that they can achieve the highest values, and finally the researcher
recommended simplified copies of short stories such as A Tale of Two Cities, the Black Tulip, Great

Expectations, Treasure Island, etc., are very much recommended as formal literary.
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