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Abstract: Information Communication Technology (ICT) plays a crucial role in society's daily life, whether in developed or
developing nations. Information technology is generally used for everyday entertainment and communications and for
improving education and supporting it. Following a systematic literature review, this paper aims to assess students'
language skills developed by applying digital activities in classes of English as Foreign Language (EFL). This review analyzes
online activities, perceived usefulness, and foreign language skills by highlighting the challenges and advantages of digital
activities in EFL classes. Furthermore, the paper highlights the perceived benefits of these activities and the ability to use
various digital applications and devices functions to have more substantial outcomes while teaching and learning English.
Finally, the paper also generates implications for the educational systems by identifying the roles of English teachers in
promoting learning strategies through the use of technology and improving their abilities in utilizing technology in their
classes.
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1-  Objectives

As the importance of learning English language continues to increase so do the methods, strategies, and approaches change. Various
authors have acknowledged the need for alternative teaching and learning strategies that will develop learning English as a foreign language to
enable students to improve their English skills, their Language acquisition, integrate critical thinking skills and solve a range of complex problems.
Previous researches indicated that using digital activities may be one such teaching and learning methods. So, this article aims to: (i) review the
current researches on digital activities as approach to foster learning English as a foreign language, and (ii) discuss implications for facilitating using

digital activities in classroom by teachers.

2- Method.

This article is based on an analysis of research papers about fostering Teaching EFL by using digital activities. This literature review is a

summary of both conceptual and empirical published literature of the implications of fostering Teaching EFL by using digital activities.

3- Introduction.

Many scholars and studies have corroborated the significant impact of digital technologies in foreign language education (e.g., Hockly
and Dudeney, 2018; Baydas & Goktas, 2016). Digital activities assist foreign language students and teachers by offering relevant and timely feedback
while supporting the improvement of all four skills, including reading, listening, writing, and speaking. In addition, integrating these activities and
technologies into EFL classes enhances student interest and motivation in learning and improves collaboration and self-regulation (Warni, Aziz, and
Febriawan, 2018).

Digital activities encompass many entertaining practices such as solving virtual puzzles, e-textbooks, educational videos, conducting
online discussions, blogs, virtual field trips, case studies, virtual labs, problem-solving simulations, and interactive learning objects (OECD, 2016).
These activities present profound implications for second language learning, given that much of learners' use of language outside the class is
mediated through these activities. Therefore, learners need be able to use technologies to support their language practices through the processes of
language learning. In addition, embedding online activities in students’ education helps teachers' confidence in embracing modern innovation. Still,
the issue of using digital technologies in the classroom, particularly within online learning classes, has become very important with the emergence of
global pandemics such as COVID-19 (Xiao, 2019).

Recent investigations have documented many advantages and challenges facing teachers and students worldwide; both are left without
any alternative but to instantly adapt their pedagogy, content, and delivery mode to remote learning and teaching (Kim & Asbury, 2020; Carrillo &
Flores, 2020; Salman et al, 2022)

To introduce enhanced learning approaches for language students, technology incorporation of relevant digital activities has become an
internationally established requirement (Hakim, 2020). The last decade of this century witnessed a vast and considerable number of findings and
research in the field of ICT integration to learning strategy as a robust educational instrument. Also,in the present global pandemic, ICT integration
into online language learning and teaching has inevitably gained significant attention. Regardless of the current challenges to the integration process
in language learning and teaching, the COVID-19 outbreak has expedited the integration process. This quick integration shows the importance of
being well-equipped and prepared for the contemporary status quo regarding skills, knowledge, and resources required for integration (Jiang et al,,
2018).

With such events, English learning and teaching have faced many problems and challenges over the past few years; such as low academic
achievement in Students’ degrees, and there wasn't acceptance to learn and practice foreign language..etc, however, the resourceful part of EFL
classes has been consistently an established factor in the development of effective pedagogies to eliminate these challenges. Due to these events,
English language programs are being rapidly modified, with the distinctive and practical application of technology for developing the teaching and
learning process and dealing with the anticipated difficulties. For Adnan et al. (2019), integrating digital activities like podcasting into online classes
was highlighted as successful. However, certain issues must be addressed regardless of all the productive steps taken and constructive developments
in language teaching and learning. Li (2014) believes that the aspects promoting techno-led education must be given due significance and discussed
promptly, collectively, on a contextual and individual level. Another essential issue is to enhance awareness about digital integration in the
educational process among students (Au-Yon-gOliveira et al.,, 2018).

Access to an Internet connection without bandwidth limitations and disruption is another technical issue to be handled and resolved, as it
can discourage EFL students and teachers from applying and using digital activities in classes (Yadav, Gupta, and Khetrapal, 2018). Moreover, as
addressed by Mahmoudzadeh (2014), teachers' and students' satisfaction levels with the available materials and designed curriculum for online
education is another fundamental factor affecting the success rate of the techno-led EFL education process. Both teachers and students tend to find
this process of online availability, material designing, and grading time-consuming and complicated, negatively affecting their satisfaction and

motivation.
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The previous points highlight the initial steps of online education that adapted to the changing trends and times by transforming
traditional education through innovative and modern approaches and concepts in both physical and methodological senses. With the help of
modern technologies in education, students and teachers are now quite close to each other no matter how far the distance is. In traditional
classrooms, the primary focus of control and power was mainly in the teachers' hands. However, as an innovative instrument, online learning had
become a catalyst for eliminating the authority, power, and structures of control that had predominated the learning and teaching dyad. This
approach positively affects the learning methods practiced and defined in technologically rich classes. The traditional form of education is inherently
individualistic: The arrangement of learning is primarily between student and teacher, which makes it challenging to establish contact, discussion,

and interaction between students as well as between each student and the teacher (Bui, 2022; Yadav et al., 2018).

4- Literature Review

4-1 Definition of Digital Activities:

This review defines digital activities as implementing various hardware and software forms to store, create, display, and deliver
information and knowledge. Common digital activities may include using digital devices such as tablets, mobile phones, and computers that view
products created or used on previous gadgets (e.g., applications and websites) (Vuorikari et al., 2016). In addition, these activities and technologies
aim to process knowledge digitally, which can be utilized and stored for many reasons, such as entertainment, sharing information, education, and
communication (Mantilla & Edwards, 2019).

Digital classroom activities foster active education, allowing students to attain higher academic achievement based on their improved
understanding. Such activities also enable schools to link with other institutions effectively, as these activities support the examination process
through online and computer-based assessment strategies that enhance the efficiency of education. In the past few years, the indications of digital
activities in classrooms can be considered digital systems of processing that encourage knowledge construction, active learning, exploration, and
inquiry on the part of the students and which enable all elements of education for remote communication and data sharing to occur between
students and/or teachers in various physical locations of classrooms. This concept is regarded as an expanded concept of technologies and digital
activities that recognizes educational development from mere systems of data delivery and clarifies their part in classrooms in contrast to their

broader application across schools and universities (Luckin et al., 2012).

4-2 Definition of English as a foreign language (EFL):

Teaching English as a foreign language is teaching English language by non-native speakers living in a non-English-Speaking country.
(Crystal, 2003)

In Saudi Arabia, English is not an official language. Instead, it is taught as a foreign language. There are many ways in which EFL/ESL
teachers can make use of media in listening classes. Radio, for example, offers songs, advertisements, talk shows, and drama. Television, offers quiz

shows, comedies, reality shows, soaps, cartoons, educational programs, news, and commercials.

4-3 Advantages of Using Digital Activities in Teaching EFL:

Studies report that using modern technologies in EFL classrooms is essential for offering chances for students to learn and function in an
information era. It is clear, as many argue, that traditional learning environments do not seem suitable for preparing students to operate or be
productive in these professional environments of today's world (Champa, Rochsantiningsih, and Kristiana, 2019). This environment's features show
that educational institutions need digital technology applications in schools to claim to prepare their learners for life in the 21st century. By teaching
English using ICT skills in schools, students are prepared to challenge future developments based on adequate understanding; as the knowledge of
learning offers essential guidelines for technology uses that can assist teachers and students in developing the competencies required for this century
(Champa et al,, 2019). Moreover, These technologies goals were to build student’s environmental awareness, develop their computer and academic
skills, and increase their English language proficiency.

This century demands the incorporation of ICT in the educational structure, especially while such a structure has wholly realized the
possibilities of ICT as a powerful assisting instrument in learning and teaching (Vajargah & Saadattlab, 2014). It has been shown that digital activities
do play several roles in second language education. These include offering a catalyst for rethinking the teaching practice, developing the kind of
students required in the current era of information, enhancing educational outcomes, and improving learning and teaching quality (Alemu, 2015).

In the EFL learning and teaching context, digital activities, such as online games, digital field trips, and social media integration, can
improve teachers' performance and facilitate tasks in establishing effective learning and teaching activities. The application of these activities in EFL
classrooms also assists teachers in improving students' technological proficiency and can be a medium to ease the educational process (Drajati et al.,

2018). The use of digital activities has shown to be effective in all aspects of the learning process, including curriculum, necessary infrastructure, and
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learning-teaching environments. In addition, these activities are viewed as a robust enabling instrument, specifically for educational reform and
change, especially in the current era (Barreh, 2015; Romrell, Kidder, and Wood, 2014).

Although applying activities, such as video/multimedia lessons and virtual presentations, varies from school to school, it can be primarily
grouped into (3) broad categories that show the advantage of this application: Technology for instructional delivery that helps students understand
the lesson, technology for instructional preparation for students to be well-equipped, and technology as an educational instrument for teachers to
use these activities virtually (Champa et al., 2019).

The professional application of digital activities also involves preparing for important classroom activities, such as collaborating or
communicating with peers/students/parents, preparing online instructional material, creating virtual lesson plans, and acquiring digital resources.
This process helps teachers present their instruction plans easily using a projector or students using computer-assisted applications such as drill
practices, simulations, and tutorials (Champa et al.,, 2019).

Another significant advantage of using digital activities is enhancing engagement and motivation in the classroom. Motivating EFL
students is often difficult to achieve as it involves linguistic and psycho-sociological factors. However, most EFL professionals realize motivation's
utility and importance in optimizing EFL learning and maximizing targeted results. These activities enhance motivation by allowing students to
participate in their learning, which, in turn, encourages them to learn. This advantage also helps increase their interest and gain their attention by
ensuring more engagement and involvement in the classroom (Sharti, 2020).

Students usually display positive behavior when digital devices and activities are used in their educational classes and become more
interested in communicating with their teachers and native speakers from other nations. For instance, role-playing and virtual debates offer a
productive learning environment where motivation is enhanced and maintained. Examining the effectiveness of these activities in EFL classes has
also shown that these activities can be improved by using virtual environments and other technological means. The majority of students prefer the
use of these activities in their classes, which help empower their creativity by utilizing many educational resources and online educational forums,
sites, books, articles, social media, and others that offer students the tools to excel and innovate, seek educational materials, and develop self-abilities
(Al-Hammad & Al-Sarraf, 2020).

Digital activities also promote students' centeredness and autonomy, as technology has significantly changed teachers' roles to become
education facilitators. Helping students become more self-sufficient and independent supports students, extends their participation, and ensures
their engagement in the learning process. These activities can be implemented in many innovative teaching strategies in the EFL classroom. For
example, the competency-based approach, standards-based approach, task-based learning, and project-based learning have considerably benefited
from digital activities and helped learners develop many learning styles and strategies that offer tools for more individualized learning and promote
autonomous learning (Sharti, 2020).

Supporters and advocates of digital activities in EFL classrooms argue that, unlike conventional instruction, these activities foster
students' autonomy and assist them in improving individual learning strategies. This benefit pre-supposes a role exchange in the EFL environment,
and the crucial aspect of the application's success is the exchange of culture among teachers and students. As a result, EFL teachers are no longer
expected to be the sole provider of information and knowledge, and learners are required to establish a new role. This benefit would allow them to

take ownership of their education and contribute to its organization and construction (Azmi, 2017).

4-4 Challenges Facing the Use of Digital Activities in EFL Classroom:

Over the years, many steps have been taken to integrate digital technologies and activities into the educational structure. The value of
these instruments lies in their power to effect qualitative transformation in learning and teaching to allow students and teachers to accomplish more
complex learning objectives. Studies have shown that digital activities and technologies are realized through teachers' use of them to conduct
everyday practices more efficiently and the extent to which these activities transform these practices (Tovar Viera & Velasco Sanchez, 2020).

Similarly, other studies believe integrating digital activities encompasses teachers and students facing particular challenges with using
computers at low and high levels (Plowman, 2016). These challenges highlight the transformative power of these digital activities and dismiss the
interconnectedness between technology and teaching by neglecting factors such as content and pedagogy that are equally fundamental in the
integration process (Akcil, Uzunboylu, and Kinik, 2021).

Understanding the concept of digital activities and technologies helps identify the challenges facing the use of these activities in EFL
classes. For instance, adopting digital activities can improve educational practices by allowing students to perform assignments on these digital
devices instead of on paper. However, while supporting the possibilities of digital activities to create many educational opportunities, this aspect
remains restricted at its core. As previously noted, digital activities have the power to do more than allow task completion; they also encourage
students to express themselves and facilitate class interaction (Baydas & Goktas, 2016). On the other hand, this aspect points to many problems with
integrating these digital activities in EFL classes. First, achieving this task is significantly more challenging, which can be a multidimensional process
and evolves with the development of new technologies (Akcil et al., 2021). Second, while effectively identifying the affordances of these activities,

the digital environment can prevent the support of learning and teaching in various educational contexts. For instance, some activities might need to
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be sufficient to address the intricate structure of technology, thus, failing to acknowledge technology's synchronization with content and pedagogy in
effectively adopting these activities (Haines, 2015).

Other problems related to applying digital activities and technologies in classes are yet to be eliminated. For example, tech nology is often
regarded as a separate element from content and pedagogy, which could lead to instructors being trained to use a specific software without
considering its pedagogical advantages (Tovar Viera & Velasco Sanchez, 2020). Lawrence et al. (2020) believed that the neglect of content and
pedagogy might cause training to be focused predominantly on the how rather than the why, therefore, failing to connect digital activities to
authentic teaching settings.

The transformation from face-to-face (F2F) learning into online learning outside the classroom has created many consequences. The
sudden change to online learning from F2F has shocked students and teachers since it had yet to be expected previously (Atmojo & Nugroho, 2020).
Students and teachers also had to adapt to specific changes in their learning and teaching activities, such as technology use, assessing students' works
online, and designing online materials (Lai, Zhu, and Gong, 2015). Moreover, shifting from inside to outside EFL classes proposes several difficulties
and challenges, particularly for EFL teachers. This makes the task of examining the challenges facing the use of digital activities for EFL students and
teachers crucial (Yamagata-lynch, 2020).

Another crucial challenge is practitioners' need for more confidence and competence in the enactment of digital activities. For example,
Tovar Viera and Velasco Sanchez (2020) showed that EFL university teachers in Ecuador manifested limited experiences and competency with
applying digital activities and consequently needed to be better versed in harnessing the positives of these activities fully. This challenge was even
more significant at the beginning of the COVID-19 pandemic when the unexpected and rapid transition to online learning did not allow any time for
full enactment and formation of training and guidelines for teachers and students to function online (Winter et al., 2021).

The lack of vocational development for EFL teachers is also compounded by insufficient materials and resources. For example, the study
conducted by Li (2014) on teachers' practice with digital activities found that one of the primary stumbling challenges was the lack of digital devices
for students to use, which, in turn, created a considerable toll on the encouragement of student-centered education.

Other sociocultural factors, such as exam-oriented culture, might also subject EFL teachers to conducting tests instead of engaging in
entertaining and innovative methods of education (Li, 2014). Although this highlights teachers' apparent acknowledgment of the importance of ICT
in EFL classes, challenges continue to be faced while conducting digital activities. Achieving these activities in EFL classroom instruction remains a
complex and slow process affected by several factors. For example, the rapid technological transformation makes it difficult for teachers to stay up to
date. Also, many teachers need to learn how to perform digital activities in their classes; as teaching with these particular activities is a wicked

challenge for teachers because it can include contradictory, incomplete, and changing demands (Potter & Rockinson-Szapkiw, 2012).

5-  Findings.

Discussing and viewing the relevant literature on fostering teaching English by using digital activities incorporating using digital activities
into foreign language teaching can be seen as a crucial move for teachers to create a suitable environment for their students.

Students need to practice new teaching methods in interactive environment to improve their levels, promote their knowledge and
abilities to use English language in their lives.

On the other hand, teachers play a fundamental role in the language learning process and the development of learners’ language
competences comprising thinking skills. So the teachers’ capacity in using digital activities is a must, for many reasons: teachers should be able to
develop methods of teaching English by using new strategies, and develop flexibility in students’ teaching and learning, teachers must make greater
effort to encourage students to learn English, teachers should be able to do much more than follow a coursebook without appropriate changes to
make the material more accessible to their learners, teachers should be able to develop learners’ own independent thinking, and make them able to

solve problems in their own way; that can be achieved by using technology in teaching.

6- Discussion, Implications & Conclusion:

Based on the studies and examinations identified in this literature review, the importance of integrating and applying digital activities is
quite clear. With the ever-changing nature of online learning applications in teaching English as foreign Language, ongoing efforts must be conducted
to improve how EFL teachers use digital activities.

Technology's influence remains strong, especially in today's learners' education; the majority use the Internet to gain knowledge and
other advantages. Information technology continues to have a positive and negative effect, especially with a concentration in teaching students. A
statistically significant correlation exists between students and how they use digital activities in the classroom. This makes training for new goals,
gaining other knowledge, and saving needed time easier. Stakeholders have an essential role in children's education and in allowing the use of the

appropriate activities and instruments of digital technologies.
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The previous review highlighted the challenges and advantages of using digital activities in EFL classrooms, therefore, showing the need

for interaction and engagement from both teachers and students. Authentic communication and enhanced interaction among EFL teachers and

students can be considered the core issue in using digital activities, and with this core, the educational process will succeed. Technology continues to

be an essential instrument for the educational system, and schools must integrate it and improve its use.

Also, for the future research | suggest to conduct more research into the programs and methods of instruction that can be used to foster

teaching EFL.

To sum up, using digital activities is an important skill that should be fostered throughout the educational system, and teachers also

should use creative approaches in EFL classroom.
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